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Story Problems: 14 story problems involving sums or minuends of 9 or less, with " Inferaction eftect between LEP status and risk status on Fall WP
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= To explore the inferaction between students’ limited English

proficiency (LEP) status and mathematical risk status on CA
and WP solving ability.

= To provide insight in’rc? how ’rhe Gchie\{emenf gap between Fall Grade 1 Measures Spring Grade 1 Measures DiSC USSiOn
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