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Over the last 15 years, important strides have been made in 

the development of academic and behavioral assessments and 

interventions for at-risk students, yet there is a wide and persistent 

achievement gap between students with disabilities and their 

peers without disabilities. Based on 2013 National Assessment of 

Educational Progress (NAEP) data, over two-thirds of U.S. 

fourth-graders with disabilities read below the level NAEP  

GHÀQHV�DV�EDVLF��1&(6���������$OPRVW�KDOI�VFRUHG�EHORZ�EDVLF�LQ�
math, and these trends persist at seventh and eleventh grades. 

Also, the second National Longitudinal Transition Study (NLTS-2) 

reported that one-third of students with disabilities has had a  

disciplinary problem at school (Wagner et al., 2003), one-fourth 

GURS�RXW�RI�KLJK�VFKRRO�ZLWKRXW�JUDGXDWLQJ��DQG�IRXU�LQ�ÀYH�DUH�
either unemployed or work in low-paying (minimum wage) jobs 

as young adults (Wagner et al., 2005). These national data paint a 

stark picture of poor academic and behavior outcomes for students 

with disabilities. Additionally and unfortunately, these poor out-

comes persist through the elementary, middle, and high school 

years and contribute to a lack of career and college readiness for 

most youth with disabilities.

� $W�WKH�VDPH�WLPH��UHVHDUFK�UHÁHFWV�UHDVRQ�IRU�RSWLPLVP��7KH�
proportion of students determined to be at high risk for disability 

or school failure decreases when they receive more intensive 

VXSSRUW��DQG�VWXGHQWV�ZKR�UHFHLYH�LQWHUYHQWLRQ�VKRZ�VLJQLÀFDQW�
improvements compared to students who receive instruction 

typically provided by their schools. Yet, a number of students 

show limited or no progress, despite receiving 

generally effective supplemental intervention 

�1DWLRQDO�&HQWHU�RQ�,QWHQVLYH�,QWHUYHQWLRQ��
2013). And, although some form of response 

WR�LQWHUYHQWLRQ��57,��LV�EHLQJ�HPSOR\HG�DV�D�
school reform strategy in at least 47 states (Berkeley et al., 2009), 

most efforts emphasize improving core instruction and targeted 

interventions, but do little to address the unique learning and  

behavioral needs of many students with disabilities. Taken together, 

these challenges underscore a need to further develop and  

disseminate a science of intensive intervention for students with 

disabilities who have not responded to generally effective instruc-

tion and intervention approaches. This need is particularly urgent 

IRU�VWXGHQWV�LQ�ODWH�HOHPHQWDU\�VFKRRO�DQG�KLJKHU��ZKHUH�GHÀFLWV�
DUH�RIWHQ�YHU\�GLIÀFXOW�WR�UHPHGLDWH��:DQ]HN�HW�DO���������

 Two recent complementary federal investments hold important 

promise for helping to address these pervasive challenges. These 

investments are the National Center on Intensive Intervention 

and the Accelerating the Academic Achievement of Students with 
Learning Disabilities Research Initiative. Notably, these  

investments stem from separate departments within the Department 

RI�(GXFDWLRQ��WKH�2IÀFH�RI�6SHFLDO�(GXFDWLRQ�3URJUDP��26(3��
DQG�WKH�,QVWLWXWH�RI�(GXFDWLRQ�6FLHQFHV��,(6���UHÁHFWLQJ�EURDG�
interest in addressing the critical needs of this population. 
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Investment in Technical Assistance  
& Dissemination
 First, the National Center on Intensive Intervention (NCII) 
was established in the fall of 2011 to help disseminate existing 

research and support implementation of intensive intervention for 

students with severe and persistent academic and behavioral 

FKDOOHQJHV��26(3�DZDUGHG�WKH�&HQWHU�WR�WKH�$PHULFDQ�,QVWLWXWHV�
IRU�5HVHDUFK��$,5���LQ�FROODERUDWLRQ�ZLWK�LQWHQVLYH�LQWHUYHQWLRQ�
H[SHUWV�IURP�9DQGHUELOW�8QLYHUVLW\��8QLYHUVLW\�RI�7H[DV��,QVWUXF-
WLRQDO�5HVHDUFK�*URXS��DQG�/HKLJK�8QLYHUVLW\��1&,,·V�DSSURDFK�
to intensive intervention is grounded in the concept of data-based 
individualization��'%,���D�V\VWHPDWLF�PHWKRG�IRU�XVLQJ�DVVHVVPHQW�
data to determine when and how to intensify intervention in reading, 

PDWKHPDWLFV��DQG�EHKDYLRU��7KH�RULJLQV�RI�WKH�1&,,�DSSURDFK�DUH�
in a program of research conducted at the University of Minnesota 

�'HQR�	�0LUNLQ���������IXQGHG�LQ�WKH�����V�E\�WKH�8�6��2IÀFH�RI�
(GXFDWLRQ��DQG�H[SDQGHG�XSRQ�E\�RWKHUV��&DSL]]L�	�)XFKV��������
)XFKV��'HQR��	�0LUNLQ��������)XFKV��)XFKV��	�+DPOHWW��������
RYHU�WKH�ODVW����\HDUV��'%,�UHOLHV�RQ�WKH�V\VWHPDWLF�DQG�IUHTXHQW�
FROOHFWLRQ�DQG�DQDO\VLV�RI�VWXGHQW�OHYHO�GDWD��PRGLÀFDWLRQ�RI� 
intervention components when those data indicate inadequate 

UHVSRQVH��DQG�XVH�RI�WHDFKHUV·�FOLQLFDO�H[SHULHQFH�DQG�MXGJPHQW�WR�
individualize intervention.

� 1&,,�KDV�GHYHORSHG�DQG�LV�LPSOHPHQWLQJ�D�FRPSUHKHQVLYH�� 
integrated program of technical assistance to support implementation 

RI�'%,��7KH�&HQWHU·V�&RQFHSW�3DSHU�GHVFULEHV�WKH�'%,�IUDPHZRUN�
in greater detail and provides case examples in academics and 

behavior (http://www.intensiveintervention.org/resource/data-

based-individualization-framework-intensive-intervention��� ,Q�
DGGLWLRQ��1&,,�LV�H[WHQGLQJ�WKH�ZRUN�RI�WKH�1DWLRQDO�&HQWHU�RQ�
5HVSRQVH�WR�,QWHUYHQWLRQ�E\�XSGDWLQJ�WKH�DFDGHPLF�LQWHUYHQWLRQ�
and progress monitoring tools charts, and by adding charts that 

review behavioral interventions and progress monitoring tools.  

7R�IXUWKHU�VXSSRUW�WKH�WHFKQLFDO�DVVLVWDQFH�WKH�&HQWHU�SURYLGHV�WR�
GLVWULFWV�DQG�VFKRROV��1&,,�KDV�GHYHORSHG�D�PXOWL�PRGXOH�'%,�
Training Series, sample adapted intervention activities, coaching 

materials to support implementation, a series of webinars,  

and “Ask the Expert” video clips. Many of these products are 

DYDLODEOH�IRU�GRZQORDG�IUHH�RI�FKDUJH�RQ�WKH�&HQWHU·V�ZHEVLWH�
(www.intensiveintervention.org), and additional materials are 

added regularly. 

Research Support for Intensive Intervention
 As an important and complementary next federal investment,  

,(6�IXQGHG�WKH�Accelerating the Academic Achievement of Students 
with Learning Disabilities Research Initiative (A3) in 2013. The 

SXUSRVH�RI�WKLV�SURMHFW�LV�WR�GHYHORS�DQG�HYDOXDWH�WKH�HIÀFDF\� 
of math and reading interventions for students with learning  

GLVDELOLWLHV�LQ�JUDGHV������7KH�ÀYH�\HDU�JUDQW�ZLOO�HQDEOH�D�WHDP�RI�
researchers at Vanderbilt University (Doug Fuchs, Lynn Fuchs, 

'RQDOG�&RPSWRQ��0DUN�/LSVH\��.ULVWRSKHU�3UHDFKHU��DQG�0HODQLH�
Schuele) to study instructional programs targeting students with 

WKH�PRVW�VHYHUH�OHDUQLQJ�GLVDELOLWLHV�LQ�JUDGHV������,Q�GHVLJQLQJ�
the program of research for the new center, the team relied on the 

QHZ�&RPPRQ�&RUH�6WDWH�6WDQGDUGV� WR�GHWHUPLQH� WKH�FULWLFDO� 
FRPSHWHQFLHV�WKH�FHQWHU·V�QHZ�LQWHUYHQWLRQV�ZLOO�IRFXV�RQ�IRU� 
students in grades 3, 4, and 5. The new instructional programs 

developed at the center will help educators address challenges 

such as how to assist students in progressing to more complex 

subject matter and how to transfer learning between different  

intellectual tasks. The team will also create strategies to help  

students transfer that newly acquired knowledge between activities. 

The A3 center launched in September of 2013 and over its 5-year 

span will identify 2,000 to 3,000 students from Nashville schools 

to participate. The team will collect data from students randomized 

into different groups—several in intensive learning interventions 

that target different suspected mechanisms of reading compre-

hension and understanding fractions, decimals, and algebra and a 

control group who will not receive the interventions. 

� 7DNHQ�WRJHWKHU��WKHVH�IHGHUDO�LQYHVWPHQWV�UHÁHFW�D�JURZLQJ� 
recognition of the need for intensive interventions for students 

with severe and persistent learning and behavioral needs, many of 

ZKRP�KDYH�GLVDELOLWLHV�� ,Q�DGGLWLRQ�� WKHLU�FRQFXUUHQW�IXQGLQJ� 
cycles present a critical opportunity for coordination of research 

and dissemination activities. As these two projects progress, we 

anticipate opportunities to collaborate on learning events, and use 

ERWK�LPSOHPHQWDWLRQ�DQG�UHVHDUFK�ÀQGLQJV�WR�LQIRUP�DQG�HQULFK�
future work. 

Teaching Math for Transfer
� ,Q�SDUW�EHFDXVH�WKH\�KDYH�WURXEOH�FDWHJRUL]LQJ�SUREOHPV�WKDW�
VKDUH�GHÀQLQJ�VWUXFWXUDO�IHDWXUHV�DQG�VLPLODU�VROXWLRQ�SURFHGXUHV�
into problem-types, or schemas, students with learning disabilities 

KDYH�JUHDWHU�GLIÀFXOW\�WUDQVIHUULQJ�ZKDW�WKH\�KDYH�OHDUQHG�WR�QHZ�
tasks than do typical learners. When solving word problems, for 

H[DPSOH��VWXGHQWV�RIWHQ�KDYH�GLIÀFXOWLHV�ZLWK�SUREOHPV�WKDW�GLIIHU�
LQ�WHUPV�RI�VXSHUÀFLDO�IHDWXUHV��H�J���LUUHOHYDQW�LQIRUPDWLRQ��QHZ�
cover story, vocabulary), but these differences do not alter the 

underlying mathematical structure or the problem-solution method. 

To address the challenges of solving novel problems, the Vanderbilt 

A3 team will focus on teaching for transfer.

 “The base of our program—which targets, in part, word-problem 

solving related to proportional thinking and fractions—teaches 

SUREOHP�W\SHV�WR�GHYHORS�VWXGHQWV·�VFKHPDV�µ�/\QQ�)XFKV��FR�3,��
VD\V��́ )LUVW��WXWRUV�H[SOLFLWO\�WHDFK�WKH�GHÀQLQJ�IHDWXUHV�RI�D�SUREOHP�
type (e.g., part-whole proportion) and model the solution method 

for solving a problem within that problem-type. Lessons always 

address the conceptual underpinnings and key features of the 

SUREOHP�W\SH��WKH�DOJHEUDLF�HTXDWLRQ�XVHG�WR�UHSUHVHQW�WKH�GHÀQLQJ�
features of the problem-type, and step-by-step procedures for 

solving that problem-type. During this instructional phase, problems 

YDU\�RQO\�LQ�WHUPV�RI�VXSHUÀFLDO�FRYHU�VWRULHV��VR�WKH�GHÀQLQJ�
VWUXFWXUDO�IHDWXUHV�RI�WKH�SUREOHP�W\SH�DUH�FOHDU�WR�VWXGHQWV��,Q�
addition, we strategically contrast proportion word problems and 

F E AT U R E  A R T I C L E  (cont.)

continued on page 3

Federal Investments in Research and Dissemination… continued from page 1
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PROBLEM TYPES

F E AT U R E  A R T I C L E  (cont.)

IUDFWLRQV�FRPSDULVRQ�ZRUG�SUREOHPV�WR�VWUHQJWKHQ�VWXGHQWV·�VNLOO�
in identifying problem types.”

 Once students have mastered identifying and solving a problem 

type with varying cover stories, the team will introduce more 

FKDOOHQJLQJ�VXSHUÀFLDO³RU�WUDQVIHU³IHDWXUHV�V\VWHPDWLFDOO\��,Q�
WKLV�LQVWUXFWLRQ��WXWRUV�H[SODLQ�KRZ�VXSHUÀFLDO�IHDWXUHV�FDQ�PDNH�
a word problem seem unfamiliar without modifying the problem-

type or problem-solution method. Tutors continue to emphasize 

WKH�FRUH�VWUXFWXUDO�IHDWXUHV�RI�WKH�SUREOHP�W\SH�RYHU�VXSHUÀFLDO�
features, such as irrelevant information. Examining a number of 

QRYHO�SUREOHPV�IRU�GHÀQLQJ�VWUXFWXUDO�IHDWXUHV�DOORZV�VWXGHQWV�WR�
identify the problem-type.

The example below illustrates a problem with and without transfer 

features.

continued from page 2

continued on page 4

Developing new methods to assess data 
� 3URIHVVRU�.ULVWRSKHU�3UHDFKHU�GHDOV�LQ�TXDQWLWDWLYH�PHWKRGV��
+LV�UHVHDUFK�LQYROYHV�FUHDWLQJ��UHÀQLQJ��DQG�HYDOXDWLQJ�VWDWLVWLFDO�
methods for studying complex data. This can involve simulation 

UHVHDUFK��DQDO\WLFDO�WDVNV��DQG�FRPSXWHU�SURJUDPPLQJ��,Q�KLV�ZRUN�
with the new A3 center, he will have the uncommon opportunity  

to apply some of these methods to school-based mediation.

� 3UHDFKHU�� DVVLVWDQW� SURIHVVRU� LQ� 3HDERG\·V� 'HSDUWPHQW� RI� 
3V\FKRORJ\�DQG�+XPDQ�'HYHORSPHQW��ZLOO�FUHDWH� LQQRYDWLYH�
models that combine recent advances in statistical methodology, 

LQFOXGLQJ�D�PRGHO�WR�DVVHVV�PHGLDWLRQ�LQ�FURVV�FODVVLÀHG�GDWD��
&URVV�FODVVLÀFDWLRQ�PHDVXUHV�FKDQJHV�LQ�RQH�YDULDEOH�ZKHQ�RWKHU�
variables are accounted for. To test the new interventions the center 

team will develop, such models will be necessary. 

����´:KDW�,�ÀQG�H[FLWLQJ�LV�WKDW�WKLV�VHULHV�RI�
studies will yield data that combine several 

challenges,” Preacher, assistant professor in 

3HDERG\·V�'HSDUWPHQW�RI�3V\FKRORJ\�DQG�
+XPDQ�'HYHORSPHQW��VD\V��´)RU�LQVWDQFH��
the data are hierarchically organized—they 

FRPH�IURP�VWXGHQWV�ZKR�DUH�¶QHVWHG·�ZLWKLQ�
larger groups. That is, they may be pulled 

from different classrooms. Traditional statis-

tical models are not designed to cope with 

multilevel data like that. Not only are the 

data hierarchically nested, but students are 

clustered both from classrooms and from  

WXWRULQJ�JURXSV�� DQG� VXFK� FURVV�FODVVLÀHG�
data present additional hurdles. This project 

also requires handling these data in the context 

of mediation analyses, which give us insight 

into not only whether interventions work, but 

also how they work. For example, if the  

interventions improve comprehension, do 

they do so by boosting executive function or 

by boosting vocabulary knowledge?”

Proportion

Compare

Proportion with  
Transfer Feature 

(Different Question)

Compare with  
Transfer Feature 

(Irrelevant Information)

Angel and Gerardo went on a 

24-mile bike ride. By lunchtime, 

they rode 5/8 of the total distance. 

+RZ�PDQ\�PLOHV�GLG�WKH\�ULGH�E\�
lunchtime? 

Solution strategy:

Angel and Gerardo went on a 

24-mile bike ride. By lunchtime, 

they rode 5/8 of the total distance. 

+RZ�PDQ\�PLOHV�GR�WKH\�KDYH�OHIW�
to ride after lunchtime?

Solution strategies:

1) Use a proportion to solve for  

 miles ridden and subtract  

 answer from 24 to get miles left

2) Use a proportion to solve for  

 miles left (using 3/8 as a ratio)

At a summer cookout, James 

grilled burgers for his friends. 

Five-twelfths of his friends asked 

for beef burgers. One-fourth of his 

friends wanted veggie burgers. 

Which type of burger did James 

make the fewest of, beef or 

veggie?

At a summer cookout, James 

grilled 36 burgers for his friends. 

Five-twelfths of his friends asked 

for beef burgers. One-fourth of his 

friends wanted veggie burgers. 

Which type of burger did James 

make fewer of, beef or veggie?

Miles ridden 5
Total distance 8

 x Miles ridden

 24 Total distance
=

“What I find  
exciting is that 
this series of  
studies will  

yield data that 
combine several 

challenges,”
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F E AT U R E  A R T I C L E  (cont.)

Two Outstanding Recipients
The Division for Learning Disabilities 

(DLD) board is pleased to announce two 

RXWVWDQGLQJ� UHFLSLHQWV� RI� WKLV� \HDU·V� 
-HDQHWWH�)OHLVFKQHU�&DUHHU�/HDGHUVKLS�
Award, Dr. Charlie Hughes, of Pennsyl-

vania State University, and Dr. Christine 
Espin, of Leiden University in the Neth-

HUODQGV��,Q�DGGLWLRQ�WR�KLV�GLVWLQJXLVKHG�
career as a researcher in the area of learning disabilities, Dr. 

+XJKHV�LV�D�IRUPHU�'/'�SUHVLGHQW��H[HFXWLYH�GLUHFWRU��DQG�HGLWRU�

of Learning Disabilities Research and 
Practice (LDRP). Dr. Espin, the current co-

editor of LDRP, is a leading researcher in 

the area of instructionally relevant assess-

ment and curriculum-based measurement 

for elementary and adolescent students 

with and at-risk for learning disabilities. 

:H�FRQJUDWXODWH�'UV��+XJKHV�DQG�(VSLQ�
on their outstanding accomplishments, and thank them for their 

VHUYLFH�WR�WKH�ÀHOG�

J E A N E T T E  F L E I S C H N E R  C A R E E R  L E A D E R S H I P  AW A R D
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PRES IDENT ’S  THOUGHTS

Erica Lembke

President’s Farewell, 
Summer 2014
E\�(ULFD�/HPENH

 Greetings and hope you have had a relaxing 

summer and are ready for a new academic year! 

Thank you so much for the opportunity to serve as 

president for the Division for Learning Disabilities 
(DLD)�IRU�WKH�SDVW�\HDU��,�KDYH�WR�VD\�WKDW�ZKLOH�WKH�
\HDU�KDV�ÁRZQ�E\�DQG�,�IHHO�OLNH�,�QHYHU�JHW�HYHU\WKLQJ�
GRQH�WKDW�,�ZRXOG�OLNH��,�DP�VR�H[FLWHG�WR�SDVV�WKH�SURYHUELDO�
torch or crown to my colleague David Chard from Southern 

Methodist University. Our board looks forward to continuing the 

great work we have begun and we are also looking forward to 

new ideas and planning. All of this will result in greater services 

and opportunities for YOU, our DLD members. 

� $W�WKH�DQQXDO�&(&�FRQYHQWLRQ�WKLV�\HDU��ZH�FHOHEUDWHG�WKH�OLIH�
and work of one of our colleagues whom we lost this year,  

Dr. Janette Klingner. We were so 

touched by the wonderful expres-

sions of sympathy and the great  

stories that many of you shared 

about your collaboration, work, and 

relationships (both personal and 

professional) with Janette. We miss 

her daily input, but we know her 

work and her impact will live on in 

the work that goes on in schools and higher education. We are 

pleased that Janette will be further celebrated through named  

VHVVLRQV�WR�KLJKOLJKW�VRPH�RI�KHU�ZRUN�DW�WKH�&(&������FRQIHUHQFH�
in San Diego. We hope you will join us there!

 As a division, we were busy this year with supporting a state 

FRQIHUHQFH� LQ� ,GDKR� LQ�2FWREHU�DQG�SDUWLFLSDWLQJ�ZLWK�RWKHU�
Learning Disabilities organization in events like the National 
Center on Learning Disabilities (NCLD) roundtable to discuss 

5HVSRQVH�WR�,QWHUYHQWLRQ�DQG�LGHQWLÀFDWLRQ�DQG�WKH�National 
Joint Commission on Learning Disabilities (NJCLD) meetings. 

These are important ways that we continue to promote advocacy 

for students with LD. Members of the board are well positioned 

to serve as vocal members of discussions where the needs of  

students with LD are discussed.

� ,Q�DGGLWLRQ��ZH�SXEOLVKHG� WZR�SRVLWLRQ�SDSHUV�RQ�(QJOLVK�
/HDUQHUV�ZLWK�/HDUQLQJ�'LVDELOLWLHV�DQG�,QWHQVLYH�,QWHUYHQWLRQV�
IRU�6WXGHQWV�ZLWK�/'�LQ�WKH�57,�HUD��http://teachingld.org/pages/

position-papers���7KHVH�ZHUH�D�FXOPLQDWLRQ�RI�'U��.OLQJQHU·V� 
efforts to release more information on these topics and we thank 

KHU�DQG�KHU�FR�DXWKRUV�IRU�WKHLU�ZRUN�LQ�WKHVH�DUHDV��,Q�DGGLWLRQ�WR�
D�VKRZFDVH�VHVVLRQ�GHYRWHG�WR�GLVFXVVLQJ�WKHVH�WRSLFV�DW�&(&�
2014, the papers will also be published in Learning Disabilities 
Research and Practice (LDRP). Remember that LDRP is one of 

\RXU�PHPEHU�EHQHÀWV�VR�EH�VXUH�WR�WDNH�IXOO�DGYDQWDJH�RI�WKH� 
information in each issue, as the published manuscripts are  

targeted for students with learning needs.

    One of our key goals this year was to continue to  

determine where Learning Disabilities “fits” in this era 

RI�57,��$W�WLPHV��LW�IHHOV�OLNH�VWXGHQWV�ZLWK�/'�DUH�ORVW�LQ�
WKH�VKXIÁH�RI�7LHU���RU�7LHU���LQWHUYHQWLRQ�JURXSV��\HOORZ�
DQG�UHG�GDWD��DQG�SURYLVLRQ�RI�VHUYLFHV��,W�LV�LPSRUWDQW�IRU�
us all to remember that students with LD have unique 

needs and characteristics that can be best addressed through 

high-quality special education services, delivered teachers who 

KDYH�VSHFLÀFDOO\�EHHQ�WUDLQHG�LQ�UHVHDUFK�EDVHG�SUDFWLFHV�IRU� 
students with LD. 

� $V�57,�LQLWLDWLYHV�FRQWLQXH�WR�GHYHORS�DQG�H[SDQG�LQ�VFKRROV�
across the country, remember that one of the best places you can 

access high-quality, research-based practices for students with 

academic needs is on the TeachingLD.org site. This means that 

if you are a general education classroom teacher, you should be  

D�PHPEHU�RI�'/'�� ,I�\RX�DUH�D� UHDGLQJ�FRDFK�RU�VSHFLDOLVW�� 
\RX�VKRXOG�EH�D�PHPEHU�RI�'/'��,I�\RX�DUH�D�7LHU���RU�7LHU���
interventionist, you should be a member of DLD. Membership in 

DLD provides access to resources that you cannot get anywhere 

HOVH��,·P�FRQÀGHQW�WKHVH�UHVRXUFHV�ZLOO�LPSDFW�\RXU�WHDFKLQJ��
your pre-service teacher preparation, and your research in a  

positive way!

� '/'�FRQWLQXHV� WR� VHW� DQ� H[DPSOH� DV� WKH�PRVW�GLYHUVLÀHG� 
organization for learning disabilities (LD), with:

• Support for our members who are practitioners as they teach  

 students with learning disabilities through provision of  

 information on evidence-based teaching practices, updates  

 on policy changes, and providing state grants for technical  

 assistance and/or conferences

• Support for our members who are teacher-trainers by  

 providing current information on policies in LD and special  

 education and on the most effective teaching methods for  

 pre-service teachers

• Support for our members who are researchers by continuing  

 to provide updates regarding current policy decisions and  

� UHVHDUFK�ÀQGLQJV�LQ�DUHDV�FULWLFDO�WR�/'

� ,·P�SOHDVHG�WKDW�VR�PDQ\�RI�RXU�ERDUG�PHPEHUV�ZLOO�FRQWLQXH�
on the board, and we have also added two dynamic new members, 

Linda Mason (vice president) from the University of North  

&DUROLQD��DQG�Jeanne Wanzek (secretary) from Florida State 

University. They replace our outgoing colleagues Janette Klingner 
(past president) and Kristin Sayeski (secretary), whose contri-

butions to the board were invaluable.

continued on page 6
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PRESIDENT’S THOUGHTS

� 3OHDVH�WDNH�D�ORRN�DW�RXU�ZHEVLWH�LI�\RX�KDYHQ·W�EHHQ�WKHUH�IRU�
a while (TeachingLD.org) and sign in to get your members-only 

EHQHÀWV��8SGDWHV�DUH�IUHTXHQWO\�SRVWHG�WKHUH��

� ,�DP�VR�H[FLWHG�IRU�ZKDW�LV�\HW�WR�FRPH�IRU�RXU�RUJDQL]DWLRQ�
DQG�FRQWLQXHG�FROODERUDWLRQ�ZLWK�RWKHU�&(&�GLYLVLRQV��LQ�DGGLWLRQ�
to teachers, parents, and researchers.

� ,�IHHO�IRUWXQDWH�WR�EH�ZRUNLQJ�ZLWK�VXFK�VPDUW��SUDJPDWLF��
IRUZDUG�WKLQNLQJ� LQGLYLGXDOV�� ,W·V� EHFDXVH� RI� \RX� DQG� \RXU� 

membership that organizations like DLD continue to prosper, so 

we sincerely appreciate your involvement! 

 Together with you, we will continue to focus on and advance 

WKH�ÀHOG�RI�/HDUQLQJ�'LVDELOLWLHV��7KDQN�\RX�IRU�WKH�RSSRUWXQLW\�
WR�VHUYH�DV�\RXU�SUHVLGHQW��$V�DOZD\V��,�ZRXOG�ORYH�WR�KHDU�IURP�
you at PastPres@TeachingLD.org.

Sincerely,

Erica Lembke

continued from page 5

Highlights from the CEC 2014 Convention 
and Expo • Philadelphia, PA

Tom Scruggs and Margo Mastropieri

&DNH�IRU�7RP�6FUXJJV�DQG�0DUJR�0DVWURSLHUL

Rollanda O’Connor and John Lloyd

DLD Showcase Panelists

Tom Scruggs and Margo Mastropieri

John Hosp and Linda Mason

2014 Business Meeting

Kimberly McDuffie Landrum

Doug Fuchs
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P O L I C Y  U P D AT E

U.S. Department of  
Education “Reminds” 
Charters That Federal 
Civil Rights Laws  
Apply
by David Bateman

 With the proliferation of charter schools across the United 

States, and the often unaddressed needs of students with disabilities, 

the U.S. Department of Education sought to clarify responsibilities 

of these schools.

� ,Q� D� ´GHDU� FROOHDJXHµ� OHWWHU��&DWKHULQH�/KDPRQ��$VVLVWDQW� 
6HFUHWDU\�IRU�WKH�2IÀFH�RI�&LYLO�5LJKWV�DW�WKH�8�6��'HSDUWPHQW�RI�
Education, wrote to remind charter schools that federal civil 

rights laws, regulations, and guidance apply just as they do to 

traditional public schools.

� /KDPRQ�HQFRXUDJHG�DOO�FKDUWHU�VFKRRO�RIÀFLDOV�DQG�VWDII�WR�
know and understand federal civil rights laws, such as: (a) Title 

9,�RI�WKH�&LYLO�5LJKWV�$FW�RI�������SURKLELWLQJ�GLVFULPLQDWLRQ�
EDVHG�RQ�UDFH��FRORU��RU�QDWLRQDO�RULJLQ����E��7LWOH�,;�RI�WKH�(GXFDWLRQ�
$PHQGPHQWV�RI�������SURKLELWLQJ�GLVFULPLQDWLRQ�EDVHG�RQ�VH[���
DQG��F��6HFWLRQ�����RI�WKH�5HKDELOLWDWLRQ�$FW�RI������DQG�7LWOH�,,�
of the Americans with disabilities Act of 1990 (prohibiting  

discrimination based on disability).

+LJKOLJKWHG� LQ� KHU� OHWWHU�ZHUH� NH\� DUHDV� IRU�
charter schools, including:

•  Nondiscrimination in admissions

•  Free appropriate public education for students  

     with disabilities

����$IÀUPDWLYH�VWHSV�IRU�(QJOLVK�ODQJXDJH�OHDUQHUV

•   Nondiscrimination in discipline

� ,PSRUWDQWO\��/KDPRQ�QRWHV� WKDW�PRUH� LQIRUPDWLRQ� RQ� WKH�
rights of students with disabilities in charter schools will be  

SURYLGHG�LQ�MRLQW�JXLGDQFH�E\�WKH�8�6��'HSDUWPHQW�RI�(GXFDWLRQ·V�
2IÀFH� RI�&LYLO�5LJKWV� DQG�2IÀFH� RI� 6SHFLDO�(GXFDWLRQ� DQG� 
Rehabilitative Services.

� $OWKRXJK�&(&�VXSSRUWV�WKH�QRWLRQ�WKDW�SXEOLF�FKDUWHU�VFKRROV�
may be an approach to education reform, there have also been 

UHSRUWV�RI�VLJQLÀFDQW�FRQFHUQV�WKDW�VWXGHQWV�ZLWK�GLVDELOLWLHV�DUH�
underrepresented in charter schools. Legislation passed by the 

+RXVH�RI�5HSUHVHQWDWLYHV�HDUOLHU�WKLV�PRQWK�LQFOXGHG�NH\�&(&�
recommendations to strengthen requirements for charter schools 

in addressing the needs of students with disabilities, many of 

which align directly to CEC’s Policy on Children With Excep-
tionalities in Charter Schools.

� &XUUHQWO\�����VWDWHV�DQG�WKH�'LVWULFW�RI�&ROXPELD�KDYH�FKDUWHU�
school laws that oversee 6,004 charter schools serving approxi-

mately 2.3 million students in 2012-2013.

David Bateman

 On behalf of the late Janette Klingner, past president of the 

Division for Learning Disabilities (DLD)��,�DP�SOHDVHG�WR�UHSRUW�
that Professors Linda Mason and Jeanne Wanzek won election 

as vice president and secretary of DLD, respectively. Both began 

WKHLU�WHUPV�LQ�RIÀFH�-XO\���������

� ´,�DP�VXUH�WKDW�,�VSHDN�IRU�DOO�WKH�PHPEHUV�RI�WKH�H[HFXWLYH�
ERDUG�ZKHQ�,�VD\�WKDW�ZH�ZHOFRPH�/LQGD�DQG�-HDQQH�µ�3UHVLGHQW�
Erica Lembke said. “DLD was fortunate to have an outstanding 

VODWH�RI�FDQGLGDWHV�IRU�RIÀFH��ZLWK�PDQ\�PHPEHUV�YROXQWHHULQJ�WR�
VHUYH�WKH�RUJDQL]DWLRQ��:H�DSSUHFLDWH�HYHU\RQH·V�FRQWULEXWLRQV�µ

 As a member of the presidential succession, Professor Mason 

will serve terms as vice president (2014-15), president-elect 

(2015-16), president (2016-17), and past president (2017-18). She 

LV�D�SURIHVVRU�DW�WKH�8QLYHUVLW\�RI�1RUWK�&DUROLQD�DW�&KDSHO�+LOO�
DQG�D�IHOORZ�DW�WKH�)UDQN�3RUWHU�*UDKDP�&KLOG�'HYHORSPHQW� 

,QVWLWXWH��$IWHU�WHDFKLQJ�HOHPHQWDU\�VFKRRO�VWXGHQWV�ZLWK�OHDUQLQJ�
disabilities for 7 years, Professor Mason received a doctoral  

degree from the University of Maryland. She has previously 

served DLD by being a member of the editorial board of Learning 
Disabilities Research & Practice (LDR&P) and contributing to 

TeachingLD.

 Jeanne Wanzek, who is an associate professor at Florida State 

University, will serve as secretary for 2014-15 and 2015-16.  

3URIHVVRU�:DQ]HN��ZKR�LV�DOVR�DIÀOLDWHG�ZLWK�WKH�)ORULGD�&HQWHU�
for Reading Research, is a former elementary school teacher as 

well as a special educator who worked with students with learning 

disabilities and emotional and behavioral disorders. She completed 

her Ph.D. at the University of Texas at Austin, is also a member of 

the LDR&P editorial board, and recently co-authored one of 

'/'·V�SRVLWLRQ�SDSHUV�WKDW�LV�DYDLODEOH�RQ�TeachingLD.org.

M A S O N,  W A N Z E K  E L E C T E D  T O  D L D  B O A R D
by John Wills Lloyd
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OFFICERS AND COMMITTEE CHAIRS

Officers
PRESIDENT

'DYLG�&KDUG

PRESIDENT ELECT
Laurie deBettencourt

VICE PRESIDENT
Linda Mason

PAST PRESIDENT
Erica Lembke

SECRETARY
Jeanne Wanzek

TREASURER
Margaret Weiss

EXECUTIVE DIRECTOR
John Lloyd

Committee Chairpersons
PUBLICATIONS AND COMMUNICATIONS COMMITTEE

William Therrien

Shaqwana Freeman-Green

.ULVWHQ�$VKZRUWK
Delinda van Garderen

Douglas Dexter

RESEARCH COMMITTEE
%U\DQ�&RRN

PROFESSIONAL DEVELOPMENT, STANDARDS, AND 
ETHICS COMMITTEE
Rebecca Zumeta

MEMBERSHIP COMMITTEE
Natalie Olinghouse

PUBLIC POLICY COMMITTEE
David Bateman

CULTURAL AND LINGUISTIC DIVERSITY COMMITTEE
Diane Rodriguez

Michael Orosco

Regina Brandon

Editors
JOURNAL CO-EDITORS
'LDQH�+DDJHU
&KULVWLQH�(VSLQ

WEB EDITORS
Margaret Weiss

John Lloyd

NEWSLETTER EDITORS
Mira Williams

Sarah J. Watt

Meet our Officers, 
Committee Chairs, 

and Editors.

Go to: KWWS���WHDFKLQJOG�RUJ�RIÀFHUV and 

FOLFN�RQ�DQ�RIÀFHU·V�QDPH��LI�KLJKOLJKWHG�� 
to view a brief biography. To contact a 

member of the executive board, visit:

http://teachingld.org/contact_forms/new

Subdivision Contact Info
� )/25,'$�²�'LDQD�0RUDOHV 
  Florida@TeachingLD.org

� ,'$+2�²�-XG\�5DQGOHPDQ 

  ,GDKR#7HDFKLQJ/'�RUJ

� ,//,12,6�²�(OL]DEHWK�0DFNLH 
  ,OOLQRLV#7HDFKLQJ/'�RUJ

 .$16$6�²�,UPD�%UDVVHXU 
  .DQVDV#7HDFKLQJ/'�RUJ

� 0,66285,�²�6DUDK�%DWHV 
  Missouri@TeachingLD.org

 1(:�-(56(<�²�0DULH�6HJDO 
  NewJersey@TeachingLD.org

 1(:�<25.�²�'HH�%HUOLQJKRII 
  NewYork@TeachingLD.org

 2+,2�²�-DQLFH�.HOOH\�6WDIIRUG 

  Ohio@TeachingLD.org

 217$5,2�²�'LDQH�9DQGHQERVVFKH 
  Ontario@TeachingLD.org

 3(116</9$1,$�²�1LFN�3ROFLQL 
  Pennsylvania@TeachingLD.org

 6287+�&$52/,1$�²�6XVDQ�7KRPDV 
  6RXWK&DUROLQD#7HDFKLQJ/'�RUJ

 87$+�²�'DQ�(OEHUW 
  Utah@TeachingLD.org

 :,6&216,1�²�-DFNLH�%OXPEHUJ 

  Wisconsin@TeachingLD.org


